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The CCDC Way – How our principles inform our practice 

CCDC is licensed by the CT Office of Early Childhood Child Care Licensing and operates with 
fidelity to the following standards:  

● NAEYC Accreditation 
● Developmentally Appropriate Practice  
● CT Early Learning and Development Standards  
● Nature Explore Certification  
● Eco-Healthy Child Care 

 

Our decisions are guided by understanding, appreciation and respect.  Understanding the 
timeless principles of child development, appreciation for individual variation, and respect for the 
family and culture of each child.  Within that context, we strive to support the learning and 
development of children through observation, interaction, and conversation.  We recognize that this 
process takes time and patience, that learning requires repetition over an extended period-of-time, 
and that progress is rarely smooth and orderly. We honor the pace of childhood and celebrate every 
step along the way. 

Read more: Reflections on Play:  A Resource Guide 

 

The CCDC Way is organized into seven different categories: 

1. Child Development, Learning and Play 
2. Social-Emotional Learning 
3. Emerging Independence and Self-Efficacy 
4. Social Graces 
5. Music and the Arts 
6. Mealtime Considerations 
7. Why and How We Celebrate 

 

1. Child Development, Learning and Play 

a. We understand that children develop in bursts, rather than in a smooth upward 
progression.  In advance of these developmental leaps, most children (and their families!) will 
experience a period of instability that includes interruptions to eating, sleeping, and behavior.  
Teachers have an opportunity to connect with families at these “touchpoints” and provide 
anticipatory guidance 

Read more: The Touchpoints Approach: Developmental and Relational Frameworks 

https://www.ctoec.org/licensing/
https://www.naeyc.org/accreditation
https://www.naeyc.org/accreditation
https://www.naeyc.org/resources/topics/dap
https://www.ct.gov/oec/cwp/view.asp?a=4541&q=536726
https://certified.natureexplore.org/
https://cehn.org/our-work/eco-healthy-child-care/
https://nieer.org/2014/03/07/reflections-on-play-a-resource-guide-2
http://www.brazeltontouchpoints.org/wp-content/uploads/2012_nationalForum/Dev_Framework_Intro_to_Approach_NEWv2_1.pdf


 

 
 

 

2 

b. We provide learning experiences that encourage children to ask questions, rather than 
simply provide them with the answers.  Children are provided opportunities – across all 
areas of the indoor and outdoor classrooms – to explore, discover, create, investigate, and 
innovate.  

Read more: Why Preschool Shouldn’t Be Like School 

         How We Learn 

 

c. We teach children to understand their identity and appreciate differences in themselves, 
their families, their peers, other people, our community, and our world. We expect that children 
will be inclusive in their play and learn to be fair and unbiased so that everyone feels safe and 
welcome. As they get older, they are taught to ask these questions: “Is it safe?”, “Is it kind?”, “Is 
it fair?” Our goal is an anti-racist community and society. 

Read more: How to Teach Children About Cultural Awareness and Diversity 

                     Anti-Bias Education 

        Our Children, Our Workforce Why We Must Talk About Race and Racism in Early Childhood 

 

d. We are committed to supporting all children and their families, including those with 
developmental delays, disabilities, and exceptional needs.  We adapt our programs to the 
children enrolled, creating classroom communities that embrace and integrate the differing 
needs, interests, and abilities of each child. When questions arise about a child’s development 
or behavior, we first consult with their family and – with permission – seek help from appropriate 
specialists. Our Occupational and Speech Therapists and Psychologist work directly with 
children and regularly consult with our staff and families to determine what children need to fully 
participate in our programs. We refer to other professionals in accordance with child and family 
needs.   

Read more: Early Childhood SRBI: Supporting All Children 

 

e. We provide many and varied toys, tools and materials that allow for hands-on, 
experiential learning, nurture imagination, and satisfy a range of interests, skills, and 
abilities. We primarily use blocks, books, puzzles, dolls, a range of sensory and art media, and 
other open-ended materials (including purchased, natural, and recycled) that can be utilized in 
different ways.  

Read more: Good Toys for Young Children by Age and Stage 

http://www.slate.com/articles/double_x/doublex/2011/03/why_preschool_shouldnt_be_like_school.html
http://www.nytimes.com/2005/01/16/education/edlife/how-we-learn.html?_r=0
https://www.pbs.org/parents/thrive/how-to-teach-children-about-cultural-awareness-and-diversity
https://www.teachingforchange.org/anti-bias-education
https://ccie-catalog.s3.amazonaws.com/library/5024950.pdf
https://www.ctoec.org/wp-content/uploads/2020/01/SRBI-Brochure.pdf
http://www.naeyc.org/toys
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f. We avoid toys and books that include commercially marketed characters.  We believe that 
familiar media characters from movies, television, and other media limit creativity and restrict 
play.  Any “toys from home” that may include these images are kept in a child’s cubby. 

Read more: Commercialism in Children’s Lives 

 

g. Children spend extensive time outdoors every day – usually twice a day – in our Certified 
Nature Explore Classroom.  Children are expected to have opportunities to experience a 
range of activities and connect with nature in meaningful ways. 

Read more: A Whole-Child Approach to Learning in Nature 

 

h. We ask children questions that encourage more than “yes” or “no” answers.  Open-
ended questions often begin with “who”, “what”, “why”, and “how”.   

Read more: Open-Ended Questions to Help Children Think 

 

i. We support the development of self-regulation skills and dispositions that anchor all 
learning.  This set of skills includes focus, self-control, and the ability to gather and use 
information in a variety of ways and circumstances.  Examples of activities that support these 
skills include peek-a-boo with infants, simple songs, conversations, and storytelling with 
toddlers, and imaginary play with preschoolers. 

Read more: Enhancing and Practicing Executive Function Skills with Children from Infancy to 
Adolescence 

 

j. We plan activities and take advantage of opportunities to support the development of the 
knowledge, skills, and dispositions that precede learning to read and write.  For all age 
groups, strategies include engaging in rich conversations, reading books, telling stories to 
expand their experiences and vocabularies, scribbling/drawing, singing, playing, and 
pretending.  As they get older, they engage in writing activities, explore letter sounds, rhyming, 
etc.  Skills are not taught in isolation but embedded in the activities of the day. 

Read more: Raising Strong Readers 

How Most Children Learn to Read 

Why Pretend Play When We’re Trying to Build Readers 
 

http://www.commercialfreechildhood.org/sites/default/files/linn_commercialisminchildrenslives.pdf
https://natureexplore.org/whole-child-approach-learning-nature/
http://decal.ga.gov/documents/attachments/Questions_Children_Think.pdf
https://developingchild.harvard.edu/resources/activities-guide-enhancing-and-practicing-executive-function-skills-with-children-from-infancy-to-adolescence/
https://developingchild.harvard.edu/resources/activities-guide-enhancing-and-practicing-executive-function-skills-with-children-from-infancy-to-adolescence/
http://www.gse.harvard.edu/news/uk/16/03/raising-strong-readers
http://www.readingrockets.org/article/how-most-children-learn-read
http://notjustcute.com/2014/11/07/why-play-pretend-when-were-trying-to-build-readers/
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k. We regularly offer activities and engage in conversations that help develop the basic 
concepts underlying science, technology, engineering, and math (STEM).  We accomplish 
this through exploration and play, building on children’s natural curiosity about the world and 
wonder about the way things work. 

Read more:  Let’s Talk, Read and Sing About STEM: 

● Tips for Infant/Toddler Teachers 
● Tips for Preschool Teachers 
● Tips for Families With Young Children 

 

l. We routinely assess the environment to be sure that it is responsive to the needs of 
children and to our goals for their learning experiences.  Each learning center is 
intentionally designed to engage children in particular activities.  Materials are rotated to 
support new experiences. As children navigate the classroom and “live” in it, we watch for the 
ways that children function.  For example: Do the cozy areas invite quiet reading and 
snuggling?  Is there enough room in the block area for more elaborate structures? Are there 
barriers that provide privacy and discourage running in the classroom?  Is it a warm and 
welcoming place for children, teachers, and families? 

Read more: Making Your Environment Your Third Teacher 

 

2. Social-Emotional Learning 

a. We strive to support the social and emotional learning of all children.  In general, their 
ages and individual characteristics help inform our judgment. In particular, there are other 
factors – health, life changes, and other stressors – that influence each child’s disposition.  Our 
approach is to “meet them where they are”, which can vary day to day.  The input of families is 
critical in this effort. 

Read more: Promoting Children’s Social and Emotional Development Through Preschool Education 

 

b. Children are reminded about social expectations by connecting them to the norms of 
their classroom and school community.  When they misbehave, we remind them “In this 
classroom/school, we want you and everyone to feel safe.  We expect everyone to be gentle 
and kind.” 

Read more: Planning for Positive Guidance: Powerful Interactions Make a Difference 

 

https://www.acf.hhs.gov/ecd/learning-about-stem
https://www.acf.hhs.gov/sites/default/files/documents/ecd/stem_toolkit_infant_toddler_teachers.pdf
https://www.acf.hhs.gov/sites/default/files/documents/ecd/stem_toolkit_infant_toddler_teachers.pdf
https://www.acf.hhs.gov/sites/default/files/documents/ecd/stem_toolkit_preschool_teachers.pdf
https://www.acf.hhs.gov/sites/default/files/documents/ecd/stem_toolkit_preschool_teachers.pdf
https://www.acf.hhs.gov/sites/default/files/documents/ecd/stem_toolkit_families.pdf
https://www.acf.hhs.gov/sites/default/files/documents/ecd/stem_toolkit_families.pdf
https://www.cps.edu/globalassets/cps-pages/sites/equity/tools/margie-carter-making-your-environment-the-third-teacher.pdf
http://nieer.org/wp-content/uploads/2017/02/report7.pdf
https://www.naeyc.org/resources/pubs/tyc/dec2012/planning-for-positive-guidance
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c. We avoid saying "good job" for encouragement.  Rather, we say things like, "Thank you for 
helping to put away the blocks." or "I noticed that you helped your friend." (However, if a 
caregiver is loving and present, he/she needn’t over-think the terminology - hearing "good job" 
is not going to alter a child’s life, knowing he or she is valued will.) 

Read more: “Good Job” Alternatives 

 

d. We focus on helping children learn to feel right/good themselves when they do the right 
thing.  We avoid phrases like, "I'm proud of you" or "I like it when..." or "That makes me 
happy...” Instead we say, "I noticed that you...I'm wondering how you feel?" 

There are alternatives to praise, and "I'm proud of you", and they include: 
● “Wow! I’m so impressed!” 
● “You must be so proud!” 
● “I’m proud for you!” 
● “I’m so pleased for you” 
● “You did it!” 
● “You look really pleased with your effort” 
● “Congratulations!” 

 
Read more: Three Reasons to Avoid Saying “I’m Proud of You!” 

          Praising Children: Evaluative vs. Descriptive  

 

e. We see conflicts and misbehaviors as opportunities to teach children the skills they 
need to get along with others and to learn to follow social norms. We help children 
become calm by approaching the situation calmly ourselves.  Once they are calm, we help 
them assess what is needed to solve the problem. 

Read more: Teaching Children to Manage Conflict  
 

f. We do not use time out as a method of discipline.  We believe that it is important to provide 
children with guidance and support as they develop the ability to regulate strong emotions and 
control inappropriate behaviors.  Isolating them when they have difficulty does not teach them 
to accept help and learn from their missteps. We will, however, set appropriate limits and 
remove children from situations that they can't seem to handle and offer support.  We avoid 
isolating them unless they ask to have time alone. 

https://www.naeyc.org/tyc/article/good-job-alternatives
http://www.parentskills.com.au/sites/default/files/ALTERNATIVES%20TO%20PRAISE_0.pdf
http://www.parentskills.com.au/blog/three-reasons-avoid-saying-im-proud-you
https://reynoldskindergarten.blogspot.com/2014/10/praising-children-evaluative-vs.html
https://www.mottchildren.org/posts/your-child/teaching-children-manage-conflict#:%7E:text=Tips%20for%20helping%20children%20learn%20to%20resolve%20conflicts%3A,their%20conflicts%20on%20their%20own.%20...%20More%20items
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Read more:   

Is Time Out Helpful or Harmful to Young Children?  

‘Time Outs’ Are Hurting Your Child  

25 Alternatives to Time Out, Grounding & Taking Things Away 

 

g. When conflicts occur between preschool-age children that they can’t resolve on their 
own, we follow these steps: 

1. Approach calmly, stopping any hurtful actions.  Place yourself between the children, on their 
level.  Use a calm voice and a gentle touch.  Remain neutral rather than taking sides. 

2. Acknowledge children's feelings.  If the conflict is over an object, let the children know you 
need to hold the object until the conflict is resolved. 

3. Gather information.  
4. Restate the problem.  
5. Ask the children to think of possible solutions.  
6. Be prepared to give follow-up support. Stay near the children. 

Read more: Children and Conflict in the Classroom 

 

h. Instead of just saying, "Use your words," we give them a script.  For example, "You can 
say, ‘I'd like a turn when you're done.’" or "You could tell her, ‘I don't like it when you hit me. 
That hurts.’"  We help children develop a vocabulary to deal with strong feelings and to 
promote peaceful conflict resolution.  For example, “I’m wondering if you are 
angry/sad/frustrated/worried…” 

Read more: Use Your Words 

 

i. When older children get into a scuffle, we use it as an opportunity to support emerging 
problem-solving skills.  For example, "When they hit you, that was a problem, but if you hit 
them back, you just made another problem. Let's talk about how to solve the problem." 

Read more: Teaching Problem Solving 

 

j. We never say "good girl/boy" or "bad girl/boy".  Instead, we are specific about the action 
that is causing the problem and state what we want them to do, such as "Be gentle." "Sit in the 
chair, please." 

http://www.pbs.org/parents/expert-tips-advice/2016/01/time-helpful-harmful-young-children/?utm_content=buffer03044&utm_medium=social&utm_source=twitter.com&utm_campaign=buffer
http://time.com/3404701/discipline-time-out-is-not-good/
https://convertkit.s3.amazonaws.com/assets/documents/2368/12465/25_Alternatives.pdf
http://www.communityplaythings.com/resources/articles/2008/children-and-conflict-in-the-classroom
http://www.childcare.net/use-your-words.shtml
http://www.ecmhc.org/tutorials/social-emotional/mod4_3.html
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Read more: Positive Discipline 101:  How to Discipline a Child in a Way That Actually Works 

 

k. When children use “potty talk” or “strong” words that may be viewed as offensive to 
others, we refrain from providing too much attention.  We will calmly say, for example, 
“Those are bathroom words, please keep them in the bathroom.” Or “Those are strong words 
that can hurt other’s feelings, please stop.” 

Read more: Potty Talk to Swearing…10 Tips to Curb Foul Language in Your House 

 

3. Emerging Independence and Self-Efficacy 

a. We provide support as children develop self-help skills, but don't do for them what they 
can do themselves -- however slowly -- when they are ready.  For example, rather than 
putting their socks and shoes on for them, we might show them in small steps how to do it 
themselves and help them along each step of the way as they attempt it. 

Read more: Ways to Encourage Self-Help Skills in Children 

  5 Best Ways to Raise Problem Solvers 

 

b. When children have difficulty with something and say, “I can’t do it.” we help them 
reframe the statement by saying something like, “It looks like you are still learning/working on 
it and can’t do it yet.  You have to practice a lot to be able to do something.”  We want children 
to see that learning requires effort and that working on it/practicing is what is most important. 

Read more: Preschoolers and Praise: What Kinds of Messages Help Children Grow? 

 

c. We help children learn to assess the safety of a situation for themselves by saying, 
"Does that feel safe to you?"  However, if they are attempting something that we are not 
comfortable with, we may say, "That does not look safe to me."  We permit children to climb up 
our slides but help them assess when that is safe, i.e., when no one is coming down. 

Read more: The Role of Risk in Play and Learning 

  What to Say to Your Kids Instead of “Be Careful” 

 

d. We allow children to play barefoot inside and outside (in the warmer weather). Each 
classroom establishes their own protocol about when this happens. 

http://afineparent.com/be-positive/positive-discipline.html
http://www.positiveparentingsolutions.com/parenting/10-tips-to-curb-foul-language
https://childcare.extension.org/ways-to-encourage-self-help-skills-in-children/
http://www.janetlansbury.com/2015/07/5-best-ways-to-raise-problem-solvers/
http://ww2.kqed.org/mindshift/2015/06/10/preschoolers-and-praise-messages-that-can-help-kids-grow/
http://www.communityplaythings.com/resources/articles/2013/the-role-of-risk-in-play-and-learning
https://offspring.lifehacker.com/what-to-say-to-kids-instead-of-be-careful-1816590594
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Read more: Why kids should go barefoot more (and probably adults, too) 

 

e. We avoid saying, "You're okay." to a child who is upset does not appear to be 
physically hurt. Acknowledge that they upset and ask, “Does your body hurt, or are your 
feelings hurt?” or reassure them with "You're safe, I'm here."  

Read more: Why Do We Keep Telling Our Kids “You’re OK”? 

 

f. We support the development and use of self-soothing behaviors in infants and young 
children.  The use of pacifiers is limited to infants and young toddlers (only in their cribs). If 
they have a lovey that brings them comfort, they may use it as needed.  We do not interfere 
with thumb sucking. 

Read more: The Truth About Infant Self-Soothing  

 

g. We work with parents to support the reliable use of the toilet.  This typically occurs at 
some point between the ages of 2.5 and 3.5, with boys often later than girls.  It is not unusual 
for children to have more success at home, although for some children the transition is easier 
at school.  In all cases, our approach is flexible and sensitive to each child’s readiness. When 
children are fully ready – physically and emotionally – the process is much smoother and there 
are far fewer accidents to manage. 

Read more: Learning to Use the Toilet 

 

h. It is our goal that children will learn to regularly separate from their parents in the 
morning with increasing confidence and independence.  This is best accomplished with 
sensitivity to the child and parent.  Predictable routines as well as support from teachers, help 
get through some of the inevitable rough patches.  We ask parents not to sneak out and avoid 
handing children over to teachers regularly. At the end of the day, some children may 
demonstrate a reluctance to leave. Teachers should reassure families that this is not unusual 
and after a short period of transition, encourage families to provide clear messages that it is 
“time to leave”. 

Read more: Separation and Reunion:  Arrivals and Departures Are Prime Times 

 

https://www.washingtonpost.com/news/parenting/wp/2016/02/29/why-kids-should-go-barefoot-more-and-probably-adults-too/?postshare=7201456833905492&tid=ss_fb-bottom
http://www.kveller.com/why-do-we-keep-telling-our-kids-youre-ok/
http://www.janetlansbury.com/2011/10/the-truth-about-infant-self-soothing/
http://www.zerotothree.org/child-development/early-development/all-about-potty-training.html
http://www.communityplaythings.com/resources/articles/2011/separation-and-reunion
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i. We avoid regularly holding children's hand while they are learning to walk as babies or 
learning to balance so that they can learn to balance themselves. If we are holding their 
hands, they can't feel the balance themselves. 

Read more: 9 Reasons Not to Walk Babies 

 

j. There is a quiet period of rest or sleep every day.  Children need sleep to grow, learn and 
be healthy, particularly with the length of day and activity level here. Our goal is independent 
sleep, i.e., children don’t rely on adults to get them to sleep. Each classroom has practices 
appropriate to their age group. Our preschool classrooms only schedule a short rest period for 
children who have given up their naps. We do not keep children awake or wake them up 
before the end of naptime.  Keep in mind that sleep begets sleep and overtired children have 
more difficulty going to sleep and staying asleep at night. 

Read more: 5 Tips to Help Your Child (and You) Sleep 

Naps During School?  For Preschoolers, Yes.  
 

4. Social Graces 

a. Teachers are expected to greet each parent/caregiver and child warmly when they enter 
our classrooms and to say a few words to let them know they are welcome.  

 

b. We place great emphasis on sharing, taking turns, and learning to empathize with 
others. We encourage acts of kindness, compassion and helping others. As children age, they 
tend to require less direct support to achieve these goals.  However, they benefit from 
recognition when they demonstrate these behaviors. 

Read more: Raising a Moral Child 

 

c. We model "please", "thank you", and “excuse me”, but do not require or remind 
children to say it.  However, it's important to acknowledge their attempts at developing 
“manners”.  For example, "Thank you for being so polite."  It is also fine to include it as a 
suggestion.  For example, if a child wants something that another friend is using, we may offer 
this advice: “You could say ‘Can I please have a turn?’” 

Read more: The Not-So-Magic Word  

 

http://www.janetlansbury.com/2011/03/9-reasons-not-to-walk-babies/
https://www.washingtonpost.com/news/parenting/wp/2015/01/13/5-tips-to-help-your-child-and-you-sleep-at-any-stage/
http://www.huffingtonpost.com/dr-michael-j-breus/importance-of-nap-time_b_4064936.html
http://www.nytimes.com/2014/04/12/opinion/sunday/raising-a-moral-child.html?_r=0
https://www.naeyc.org/resources/blog/not-so-magic-word
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d. We don't ask children to say, "I'm sorry" when they have done something wrong, whether 
accidental or intentional.  Being contrite and having regrets is not typical of young children.  
They’re usually not sorry and asking them to say it anyway often does not improve the 
situation. As an alternative, we focus on reparation and will say things like, "You hurt your 
friend and they're crying, let’s ask them what might help them feel better.” or “Please come 
with me to get some ice to help them feel better." 

Read more: You’ll Be Sorry – Children and Apologies 

  Why We Shouldn’t Make Young Children Say ‘Sorry’ 

 

e. When one of our fish or an insect dies, we make a point of talking to children about it. 
We offer them the chance to see it (nearly all will want to) and let them ask questions. Young 
children are curious about death but do not fully understand what it means.  When a death 
occurs, it’s best to explain in very simple terms that, for example, “Our pet died.  Their body 
totally stopped working.”  

Read more: Talking to Children About Death 

‘How Do I Teach My Child About Death’ 

 

5. Music and the Arts 
a. All art should be considered in light of the process, not the product.   

Characteristics of process art: 

• There are no step-by-step instructions 
• There is no sample for children to follow 
• There is no right or wrong way to explore and create 
• The art is focused on the experience and on exploration of techniques, tools, and materials 
• The art is unique and original 
• The experience is relaxing or calming 
• The art is entirely the children’s own 
• The art experience is a child’s choice 

Read more: How Process Art Experiences Support Preschoolers 

  The Benefits of Art for Kids 

 

http://www.janetlansbury.com/2009/12/youll-be-sorry/
http://www.huffingtonpost.co.uk/sarah-ockwellsmith/we-shouldnt-make-young-children-say-sorry_b_9538472.html
https://myccdc.org/media_uploads/Talking%20to%20Children%20About%20Death.pdf
http://www.huffingtonpost.com/samantha-rodman-phd/how-do-i-teach-my-child-about-death_b_8831758.html?utm_hp_ref=parents&ir=Parents&
http://www.naeyc.org/tyc/article/process-art-experiences
http://artfulparent.com/2016/01/the-benefits-of-art-for-kids.html
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b. We do not draw things for children that they cannot draw themselves, except shapes 
and free form designs. We want children to have confidence in their abilities and patience 
with their progress. We may, however, show them photos or drawings in books as examples or 
prompts. 

Read more: Why Not Draw for a Child? 

 

c. When children draw or create something, we only comment on the elements of the 
creation like colors, lines, shapes, etc.  We ask open-ended questions such as, “Tell me 
about your picture,” but don't say things like," That's beautiful!" or "What is it?"   

Read more: How to Talk to Kids About Their Art 

  Five Easy Steps for Talking with Children About Art 

 

d. We do not use any food items for sensory play or art activities out of respect for cultures 
that are offended by playing with food as well as those who would consider it wasteful. 

Read more: Should Food Be Used in Preschool Sensory Activities. 

 

e. We do not use items like shaving cream that contain chemicals for sensory play or art 
work.  While technically safe – and a wonderful sensory experience – it can be harmful if 
ingested.   

Read more: Shaving Cream Poisoning 

 
f. Music is an integral part of our everyday life. We use music to soothe or stimulate, to ease 

transitions from one activity to another, celebrate various events, and just for fun! In addition to 
our weekly classes, music can be planned or appear spontaneously as children play.  

 

Read more: Music Activities Teach Important Skills to Children in Child Care 

 

6. Meal-Time Considerations 

a. We don't tell children what to eat or how much; we want them to learn to trust their own 
appetites according to their energy needs.  We never use food as a reward or for comfort; 
nor do we tell children that they have to eat "x" number of bites before they eat a treat. 

http://www.janetlansbury.com/2012/05/why-not-draw-for-a-child/
http://artfulparent.com/2010/02/how-to-talk-about-art.html
https://tinkerlab.com/five-easy-steps-for-talking-with-children-about-art/
https://tinkerlab.com/five-easy-steps-for-talking-with-children-about-art/
http://tinkerlab.com/food-used-toddler-sensory-activities/
https://www.nlm.nih.gov/medlineplus/ency/article/002717.htm
https://childcare.extension.org/music-activities-teach-important-skills-to-children-in-child-care/
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Read more: Children’s Eating:  The Development of Food-Acceptance Patterns 

  Eating and Emotions in Obese Toddlers – Facilitating Self-Regulation 

 

b. In consultation with families and with direction from medical professionals, we provide 
accommodations for children with food allergies, including controlling what food other 
children eat at school.  In addition, children may not share food with other children. 

Read more: Managing Food Allergies in Schools 

 

7. What and How We Celebrate 

a. Birthday celebrations are limited to making a sign for the classroom, having the child 
decorate a "birthday crown" and/or the family donating and reading a birthday book to the 
classroom. 

Read more: Holiday and Birthday Celebrations 

 

b. We do not educate children about practices for religious holidays like Hanukkah, 
Kwanza, Christmas, Passover, Easter, etc.  We ask families to share their practices and 
children in the preschool rooms will typically share themselves when asked. 

Read more: Anti-Bias Education and Holidays: Making Thoughtul Decisions 

 

c. We don't have children make something to celebrate holidays, including Mother's Day 
and Father's Day.  Families may, however, suggest that children create something for an 
occasion directly.  We don't decide how a family will celebrate. 

Read more: Embracing All Families on Mother’s Day & Father’s Day 

https://pubmed.ncbi.nlm.nih.gov/10096125/
https://static1.squarespace.com/static/5531cbfbe4b0c759b3855d1c/t/554dfe38e4b04b0242ef2f07/1431174712243/Overeating+Article.pdf
https://www.cdc.gov/healthyschools/foodallergies/pdf/teachers_508_tagged.pdf
https://myccdc.org/dashboard/for-current-parents
https://www.naeyc.org/resources/blog/anti-bias-and-holidays
https://www.naeyc.org/resources/blog/anti-bias-and-holidays
http://www.welcomingschools.org/pages/a-note-on-mothers-fathers-day1

	Read more: Teaching Children to Manage Conflict

